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“It is without doubt that if we lose textiles
as a subject in our schools, we lose life
skills we didn’t know we needed. We lose
the ability to create, make and discover the
techniques required to make something
unique; make mistakes and realise new
methods and ideas; practice fine motor
skills and dexterity needed for sewing up a
wound or working with fine tools;
applications of maths and science to
develop new fibres and fabrics to support
sports, medicine and space; the patience
and persistence to follow a project through
to an end product; an undeniable aid to
supporting mental health; understanding
climate change and the circular economy;
the need to reduce the amount of textiles
going to landfill (300,000 tonnes per year
in the UK), by becoming more confident in
repair, recycle and reuse of clothing and
textile items... We can't lose textiles in our
education system.”

Dawn Foxall, Textiles Skills Centre
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1.0 Background context

Textiles education has sat mainly with Design and

Technology (D&T) in the National Curriculum (England) at | Al HEE ol RER RIE IR o [ gL
Key Stages 1 to 3 since 2014. At Key Stage 4, while school curriculum, especially as we
textile education continues to be taught via GCSE D&T, in | il =Rl RN R (SR 1 <yl
recent years there has been a move to teaching textiles and sustainability are key, considering
via GCSE Art & Design. The Textiles Skills Centre is also the use of materials and dyes. It must
aware, from anecdotal teacher feedback, that they believe | 2l iaCaElbellelelfellel el

that there is less textiles being taught, its status is Wayne Heminway,
diminishing, there is an increase in non-subject specialists HemingwayDesign
teaching the subject, and its relevance needs to be re-
established otherwise it may disappear.

With the curriculum likely to be reviewed shortly, and key players already discussing how a potential
new curriculum may look, the Textiles Skills Centre wanted to ensure that textiles education was
included and represented by having informed discussions, based on better understanding of the
current shape and content of textiles education, ready for any curriculum change in England.

1.1 What this report is about

The work set out to obtain a baseline of what is happening now, such as timetabling, subject content
and pupil experience, as well as what teachers, pupils and key stakeholders believe needs to happen
to ensure the place of textiles in a future curriculum. The Textiles Skills Centre wanted to gather a
consensus view from teachers, pupils, and stakeholders to inform government, awarding
organisations, professional associations, and teacher trainers, and help set future agenda
discussions.

1.2 The review
To undertake this work, a three-pronged approach was taken to gather insight and evidence from a
wide base.

This included:
a) establishing two expert groups, one comprising individuals from industry and higher
education, and another of practicing secondary school teachers.

b) undertaking survey work with secondary school teachers who teach textiles and their pupils.
During the work, it was also decided to talk to a small selection of primary school teachers
who teach textiles at Key Stage 1 and 2.

c) engaging with a number of stakeholders in textiles, including those in higher education,
academia, and industry.

“Students should be shown why Textiles, rather than fashion, is
such a massive part of our world. There are scientific, medical,
structural, architectural, mechanical applications of textiles, such as
those used in aeronautics and other transportation areas. History
can be traced through a textile timeline; the costumes and interior
decorations of our royal families can be discussed. There are
military applications such as camouflage, uniforms, and
parachutes. Sporting innovations, kits to enhance speed or keep us
warmer or drier. We need scientists to be inventing new materials
with textile properties that use sustainable sources, as well as the
artists, illustrators, craft practitioners, and costume designers. The
list is endless, yet we seem to put textiles in a D&T/A&D corner,
offering it only to those artistically inclined. The curriculum could be
redesigned to have broader appeal to support future growth in
these areas.”

Dr Matthew Tavlor. Univeristv of Huddersfield
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2.0 Executive summary

2.1 How is textiles education currently taught?

Primary school pupils get 30 hours of textiles education
over 6 years.

In primary schools, textiles is predominately taught via

D&T (95%), combined with Art & Design (66%).

Primary school pupils receive an average of 5 hours of

textiles education per year, with 45% schools citing 8-

11 hours/year — most other schools are below this

range.

While 76% of primary respondents indicated that they had the know-how to teach textiles
effectively, their comments did not support. Further analysis indicated that they felt confident
due to teaching experience or having a personal interest in textiles outside of school.
Teachers acknowledged that there are challenges to its teaching, particularly lack of time and
support), indicating that there was a desire for further development and better understanding
progression from KS1 to KS2. There was also frustration at being subject experts for
everything at primary.

When focusing on barriers to textiles education, 73% primary teachers indicated their ‘know-
how’. They also cited time (98%), money (73%) and materials and equipment (68%).
Predominately the focus was on pupils making end products, such as decorations, puppets,
slippers, bunting, pencil cases or purses, bags, and cushions. Teachers acknowledged that
they taught sewing skills, textile techniques, history and cultural themes and practical
awareness.

More timetabled hours in secondary, via D&T rotation.

Within secondary, textiles is taught via D&T (80%) and Art & Design (32%).

Pupils receive an average of 17.7 hours per year (53 hours over KS3), 47% having 11-20
hours/year.

15% have no textiles education in Year 9, which could lead to issues with progression to
GCSE.

A slight majority of secondary teachers (46%) indicated that textiles could be delivered
effectively at KS3, 40% suggested not.

During KS3, 44% have lessons timetabled on rotation once a term, with an additional 24%
having lessons on rotation less than once a term — the majority have lessons on rotation
within D&T.

There is a significant emphasis in teaching on sewing skills, making and construction, and
designing.

Pupils like textiles lessons and want to do more.

Secondary pupils rated their textiles education highly, citing enjoyment and fun, learning, their
teacher, and mix of theory and practical as reasons.

The top 5 words used to describe their textiles experience were: interesting, fun, educational,
creative and useful.

Some pupils did not find lessons challenging enough, and others indicated that there could be
improvements in content, lesson structure or number of lessons.

The top 3 areas of learning indicated by pupils were designing, sewing skills and how to use a
sewing machine, followed by pattern making, making and construction and fibres and fabrics.
They would like to be taught about making clothes, more practical skills, and fashion. Some
wanted textile history, as well as a general desire from more practical aspects in lessons.
60% pupils indicated that they used their textiles education outside school, usually for
practical tasks, such a gifts and mending, but also for considering sustainability of clothing.

“If we want to avoid being a country whose people only make bad cups of coffee for
each other, then we need to keep practical skills in the school curriculum. We have a
thriving if reduced textile industry in Britain and it would be a shame if that died.

There's a demand for quality British menswear, which is what we sell, and we need
to keep being able to make it.”
Ed Oxley, Hebtroco
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There’s a change already happening at GCSE.

e At GCSE, 77% of the schools indicated that they offered textiles: 42% via D&T, 54% via Art &
Design, and 4% for both.

e Of the schools that offered GCSE, 32% had recently switched from D&T to Art & Design,
citing relevance (lack of textile content), pupil interest and accessibility, teacher expertise,
creativity, and dissatisfaction with the D&T specification as key reasons for change.

e 49% of the sampled schools offered post 16-courses, mainly A-level. For those not offering
post-16 courses, it was mainly due to low pupil update or lack of sixth form provision.

2.2 How should textiles education be taught in the future?

Keep textiles in D&T at Key Stage 1 to 3.

e In both primary and secondary schools, teachers
indicated to keep textiles in D&T (95% and 77%
respectively).

e At primary level, it was suggested that keeping
textiles in D&T supported life skills, practical skill
development, practical application to problems, the
world of work, and sustainability. Some indicated that
it should be taught by specialists.

e At secondary level, teachers in support of keeping
textiles in D&T suggested the following reasons for its
inclusion: design process, heritage and industrial
importance, equity in subject allocation, skills,
careers, curriculum structure, creativity, and
sustainability.

e For those secondary teachers that wanted textiles
removed from D&T (23%), they cited reasons
including misalignment with D&T, lack of textiles
emphasis, preference for art focused or creative
approaches, and differentiating it as a separate
subject. Two-thirds of these teachers also said that the time allocated to textiles in D&T
should be reallocated.

"A sustainable textiles education is
crucial because it equips individuals
with the knowledge and skills to
create a positive impact on the
environment and society. By
understanding the environmental and
social consequences of textile
production, students can develop
innovative and sustainable solutions
that minimise resource consumption,
reduce pollution, and promote ethical
practices. Through education, we
empower future generations to
contribute to a more sustainable and
responsible fashion industry,
ensuring a healthier planet for all.”
Kate Turnball, Headington School

Update subject content, delivery, and timetabling, showing clear progression.

e 55% primary schools said that textiles education should be given more time in the curriculum,
with 40% stating that the time should be the same. Primary teachers stated that basic sewing
skills, a skills-based approach, use of diverse techniques, clearer purpose, and sustainability
issues should be taught. It was acknowledged that support was needed to address issues
around progression, especially from KS1 to 2, as well as ensuring adequate staff
development and resource provision to realise the changes.

e At secondary level, teachers wanted more textile specific content added to D&T. This included
sustainability, textile technology and innovation, careers, specific skills and techniques listed,
fashion aspects, and textile design and history.

e Secondary teachers indicated that there should be a shift in timetabling, moving from rotation
to weekly/fortnightly lessons (see table 1). Time allocation should also increase, up from an
average of 53 hours across KS3 to 111 hours. In addition, all pupils should be taught textiles
in Year 9.

e Progression in textiles education from 5 to 16+ needs to be better articulated, as does the
content and delivery of textiles overall.

e There is a shift in content to more of a significant emphasis in teaching of sustainability,
textiles use in real life, and fibres and fabrics (see table 2).

e Future content should include emphasis on creativity and innovation; textile use in the real
world (not just fashion); technical skills and industry practices; sustainability; careers; use and
study of modern technologies and smart fibres/fabrics. Pupils want to undertake clothing
design, decorative techniques, and making accessories through creative, theme-based
projects.

o When asked what should be the same in the future, pupils suggested their teacher, practical
lessons, subject content, and the classroom environment. When asked about the future, they
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wanted increased challenge, more practical work, personalised learning, engaging and
relevant content, improved resources, and more textiles specific focus.

¢ Injuxtaposition, expert advice suggested that there is a need to focus on the significance of
textiles beyond fashion. There is a need to broaden its appeal and relevance and need for
more inclusive and flexible curriculum models, reflecting our changing world, in particular
addressing climate change and sustainability. This supports progression into higher education
and career opportunities.

Table 1: Current and future timetabling at Key Stage 3

m Cross-curricular
Future | m Drop-down days
= Weekly/year

= Forntnightly/year
H Rotation, half year

Current .
m Rotation, 1 term

m Rotation, less than 1 term

0% 20% 40% 60% 80% 100%

Table 2: Current and future content emphasis

resion coure) |
Fibres and fabrics (current) _—

Fibres and fabrics (future)

Sewing skills (current)

Sewing skills (future)

Making and construction (current) _-
Making and construction (future) _

Product development (future)

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

m Significant emphasis ®Moderate emphasis ®Some emphasis = Low emphasis ®No emphasis
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Make textiles at GCSE more relevant and specific.

e Secondary teachers called for a revision of D&T at GCSE, ensuring that it was more textiles
focused, with key terminology used and assessment specific to their study.

o A majority of teachers advocate for a separate GCSE specification for textiles, allowing for an
even more focused and relevant curriculum experience, as well as better progression to A-
level (where textile content is more defined). The need for more relevance in GCSE
examinations, including NEAs, was emphasised.

e If given a choice, the majority of teachers (55%) would opt for a new distinctive textiles
specific course at GCSE, with 25% opting for Art & Design, and 18% for D&T.

e Many teachers expressed contentment with the current Art & Design course. This
contentment is not shared with the current D&T course.

e Pupils wanted to ensure that GCSE content was relevant and had a greater textile focus, with
more practical assessment, clear progression routes, and reduction in theory work as they
feel overwhelmed. Pupils top 5 words for the future were: interesting creative, exciting, useful,
and good.

The value of textiles education needs to be defined and promoted.

o Expert advice suggested that the nature, content, and delivery of “There are many exciting
textiles education needs to be better defined, showing it to be developments and
more that sewing and fashion. Exemplification would help to innovations in the modern
support teachers and wider stakeholders to understand its textiles industry, from high
essence and value to learning better. tech materials that are super

e The importance of making the subject more engaging to pupils strong, bio design, e-textiles
and aligning it to modern trends, such as sustainability and and robotics, 3D printing, as
fashion were seen as important, as well as showing the well as developments in
application of textiles in real life. manufacturing. We need to

e Greater recognition of textiles in the school curriculum, and value develop students who are
by the Senior Leadership Team (SLT) and governors more innovators, technologists and
generally was seen as crucial for the subject. To support, the creative problem solvers who
inclusion of textiles in Progress 8 and in the EBacc would be can work with and develop
beneficial to demonstrating its value, especially to parents and these technologies, along with
carers. addressing some of the

e The subject should be promoted helping to raise its profile, status ERELEUEEEERGERCIEREEERI
and value. This would also include career pathways. school, we need to celebrate

and build on the creativity and
traditions of the textile
industry, whilst also
embracing new ideas,
materials and opportunities.”
Julie Boyd

Consultant, Trainer, Author
Boyd Education &
BoydCreate
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3.0 Recommendations

1. Conduct a deep dive into primary textiles: Gather information on the teaching of textiles at
KS1 and 2 in UK primary schools. To include a broad cross-section of schools, to better
understand current practice, barriers and opportunities, and future curricula direction.

2. Consult on secondary content and teaching approaches: With the textiles teaching
community, seek to outline core content for textiles, with assessment strategies, appropriate
teaching strategies, and the strengths and weaknesses of different timetabling models.

3. Develop a clear understanding of textiles education: With a cross-section of stakeholders,
develop a clear understanding of the rationale, purpose, and content of textiles education.
Showcase what it comprises, showing breadth of coverage, with pedagogical, technological,
cultural and sustainability aspects. Give exemplification of content through practical and
pragmatic case studies, helping the teaching community better understand how it could be
implemented. Careers and employment opportunities should be referenced, helping to show
progression through to higher-education and employment opportunities.

4. Discuss GCSE options: Teacher feedback and pupil voice should be acknowledged, with the
acceptance of the practical challenges ahead of any change. Any GCSE offer, whether
changes to current specifications or development of new specifications, needs to be
discussed with all stakeholders, including Awarding Organisations, higher education, and
employers. There is a need to put the best interest of pupils first and ensure that there is a
clear progression path to further qualifications and career pathways.

5. Ensure teacher subject knowledge: Based on
having a clear understanding of textiles education
from 5-16 years (see recommendation 3), CPD
needs to be offered to support primary and
secondary teachers embracing any change, as well
as being competent with subject content. There is a
need that they have the skills and technical know-
how to ensure pupils receive the best textiles
education experiences.

6. Promote textiles education: Develop a promotional

campaign to highlight the rationale, benefits, and
value of textiles education in schools.
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4.0 Feedback and results

This section comprises the in-depth feedback and survey results obtained during the work, divided
into three sections:

e 4.1 Expert groups recommendations
o 4.2 Results from the three school-based surveys
o 4.3 Reflections from stakeholders

Based on these findings, an overview of the current status of textiles education was established, and
key recommendations made for its future in the school curriculum.

4.1 Expert groups recommendations

Two expert groups were established, one comprising individuals from industry and higher education,
and another of practicing secondary school teachers. Both groups met twice: meeting one helped to
inform the school survey work planned; and meeting two involved detailed discussion around the
survey findings.

Based on these meetings, the following themes emerged:

o What is textiles? Clearer understanding and description is required. Showcase what is
involved and what it includes. Show breadth of coverage, and technological and sustainability
aspects. For some, show that it is more than fashion. Need to tackle misconceptions. Show it
as a modern industry. This may involve a rebrand for the subject.

o What does 'good’ look like? Showing what textiles education looks like in reality. It also
helps to show how it is taught, based on best practice.

o Teacher CPD: To demonstrate the clearer understanding or textiles and ‘what good looks
like’, training to be provided so that learning opportunities are extended and include real
‘textiles education’, not just elements of ‘art creation’ or ‘garment making’. Need to support the
community (including ECTs and non-subject specialists).

e Resources: funding and access to equipment in schools is a barrier.

¢ Review of examinations: Especially the NEA briefs in D&T. Looking at opportunities for the
fabric to be the ‘product’. In addition, working with Awarding Organisations and moderators
about what to look for in textiles.

e What is the end ‘product’? At GCSE, is producing a fabric enough for marks? There is a
misconception in D&T that a textile is not a product itself, but part of a product. There is an
emphasis on the product being a fashion garment. In industry the end ‘product’ can be a
fabric or if knitted/woven using 3D technology, could be anything from a car airbag to
technical knits used in medicine.

e Promotion of the subject: Help to boost its profile and status, based on better
understanding of ‘what it is’ and highlighting what it is and covers, and what pupils do (learn).
This would also include career pathways. Vital to communicate the value of the subject.

e Sustainability: needs to be a key feature in future developments and teaching, including the
circular economy.

o Progression: The need to better articulate progression from 5-11, 11-14, 14-16 and 16+. A
learning journey would be used to help exemplify content.

© Textiles Skills Centre 2024 9



4.2 Results from schools

Three surveys were created and launched in late October 2023, closing on the 15 January 2024. All
three surveys were self-selecting, due to limitations in budget. The surveys were promoted via
teacher groups only, or specific newsletters only for teachers. While it is acknowledged that self-
selection can have bias, such as having a strong interest or opinions about the work, engagement
was targeted so engagement was more likely.

In total, 278 secondary school teachers, 177 secondary school pupils and 38 primary school teachers
responded to the anonymous surveys. It was encouraging that pupils engaged, however it could be
argued that they had a stronger interest in participating than other pupils. While primary school
teachers were not included in the original scope, the Design and Technology Association enabled the
Textiles Skills Centre to talk to a small sample of their members who actively teach textiles to
ascertain a picture of practice. This sample may be biased as they actively teach textiles.

For each survey, the findings are divided into two parts:

¢ What is happening now — the current status

¢ What should happen in the future.

4.2.1 Secondary school teachers

i) What is your school type?
School type Percentage
Academy 61%

City Technology College 0.7%
Faith school 7.6%
Free school 1.4%
Maintained 16.9%
Private (independent) 11.9%
Special 0.4%
State boarding school 0.7%
(n=277)

ii) What is your role in school?
Role in school Percentage
Senior Leader 3.1%

Head of Department/Faculty | 47.1%

Classroom teacher 46.4%

Unqualified teacher 1.8%

Trainee teacher 1.6%
(n=278)

iii) Where is textiles located now in the curriculum?
Subject Percentage
D&T 80%

Art 32%
Standalone 7.1%
Other (creative, art, design ...) | 6.5%
(n=277)
iv) How many hours of textiles education do your pupils receive per year?

Number of hours per Year group

Year group Current teaching —
hours/year
Average Median
Year 7 16.2 16
Year 8 16.1 16
Year 9 20.8 17
Key Stage 3 53.1 49
(n=268)

© Textiles Skills Centre 2024
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Range of hours per Year group

Hours Year 7 Year 8 Year 9
per year (n=272) (n=271 (n=262)
n % n % n %
0 31 11.6 | 33 12.3 | 40 14.9
1-10 50 18.7 | 47 175 |37 13.8
11-20 135 50.4 | 133 49.6 | 111 41.4
21-30 39 14.6 | 42 15.7 |27 10.1
31-40 11 4.1 10 3.7 23 8.6
41-50 1 0.4 1 0.4 5 1.9
51-60 2 0.7 3 1.1 6 2.2
61-70 1 0.4 1 0.4 6 2.2
71-80 2 0.7 1 0.4 6 2.2
81-90 0 0.4 0 0.4 1 0.4
V) Key Stage 4: Do pupils receive the 120 guided learning hours?
Answer Percentage
Yes 63.7%
No 12.9%
We do not offer GCSE 23.4%
(n=278)
vi) Rate the following: “Based on time indicated, our current textiles curriculum can be
delivered effectively.”
Rating Percentage
Strongly agree 8%
Agree 38%
Neither 13.8%
Disagree 31.9%
Strongly disagree 8.3%
(n-276)

vii) Timetabling wise, how is textiles taught for the majority of hours at Key Stage 3?

How is textiles taught? Percentage
Cross curriculum 2.2%
Drop down or activity days 1.1%

the year

Timetabled lessons, weekly throughout | 6.7%

throughout the year

Timetabled lessons, fortnightly 4.5%

a year

Timetables lesson on a rotation for half | 16.8%

term per school year

Timetables lesson on a rotation for one | 44.4%

Timetables lesson on a rotation for 24.3%
less than one term per school year

© Textiles Skills Centre 2024
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viii) Timetabling wise, how is textiles taught for the majority of hours at Key Stage 4?

How is textiles taught? Percentage
Cross curriculum 1.5%
Drop down or activity days 0%
Timetabled lessons, weekly throughout | 68.5%
the year
Timetabled lessons, fortnightly 9.6%
throughout the year
Timetables lesson on a rotation for half | 0.7%
ayear
Timetables lesson on a rotation for one | 0.4%
term per school year
Timetables lesson on a rotation for 1.1%
less than one term per school year
Not applicable t me 17.8%
(n=270)
ix) What is currently taught in your textiles lessons? What is the emphasis of its
different components?
Component Significant Moderate Some Low No emphasis
emphasis emphasis emphasis emphasis
Textiles inlife, | 539, 34% 26% 13% 4%
e.g. uses
Designing 45% 38% 14% 1% 2%
Fashion 15% 31% 34% 14% 6%
]'f'br?s and 26% 30% 24% 15% 5%
abrics
Sewing skills 68% 24% 4% 3% 1%
Makingand | g, 27% 9% 5% 3%
construction
Sustainability | 23% 40% 23% 8% 6%
Product
development, | ,, 33% 28% 13% 9%
e.g. patterns,
testing
(n=272)
X) Do you offer GCSE ‘textiles’ at Key Stage 4?
Answer Percentage
Yes 7%
No 23%
(n=275)
If Yes:
xi) Which GCSE do you offer?
GCSE offer Percentage
D&T: Textiles 42.1%
Art & Design 54.3%
Both D&T and Art & Design 3.6%
(n=221)

© Textiles Skills Centre 2024
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xii)

Number of pupils in Year 10 and 11 this academic year (2023-2024).

Average number of pupils: 33 pupils per school (median = 30)

Range
Pupil Percentage of
number Number of schools
range schools
2-10 19 9.4%
11-20 35 17.3%
21-30 49 24.3%
31-40 53 26.2%
41-60 29 14.4%
61-80 12 5.9%
81-100 3 1.5%
101-120 1 0.5%
121-150 1 0.5%
(n=202)
xiii) Has your school recently switched from D&T: Textiles to Art & Design?
Answer Percentage
Yes 32%
No 68%
(n=213)

Yes: Why make the decision to change? (n=111)

Curriculum relevance: Many teachers expressed concerns about the relevance of the D&T
curriculum, particularly in textiles, citing outdated content and a lack of alignment with industry
needs.

Pupil preference: Teachers noted that pupils showed greater interest and engagement in the
Art & Design course, particularly in textiles, due to its emphasis on creativity, flexibility, and
practical application.

Specifications: Changes in GCSE specifications played a significant role in prompting the
switch, with alterations in content and structure influencing the decision-making process.
Accessibility: Concerns were raised about the accessibility and fairness of the D&T exam,
with teachers noting challenges faced by pupils, including limited coverage of textiles-related
content and issues with exam format.

Teacher expertise and resources: Some teachers cited their own expertise and access to
resources within the Art & Design department as factors influencing the decision, particularly
in cases where D&T lacked specialized support for textiles.

Practical considerations: Practical factors such as space constraints for equipment and the
availability of teaching staff also influenced the decision, particularly when considering the
needs of textiles-focused courses.

Creativity and flexibility: The Art & Design curriculum was praised for offering greater
creative freedom and flexibility, allowing pupils to explore their interests and express
themselves more freely compared to the more rigid structure of D&T.

Dissatisfaction with D&T: Criticisms of the D&T curriculum included its heavy emphasis on
theory, lack of creativity, and limited relevance to textiles, leading to declining pupil interest
and uptake over time.

Focus Art & Design Textiles was seen as offering a more specialized and focused approach
to the study of textiles, allowing pupils to concentrate solely on their interests without the
broader requirements of D&T.

© Textiles Skills Centre 2024 13



Xiv)

Do you offer post 16 textiles courses, e.g. A-level textiles?

Answer Percentage

Yes

49%

No, we do not offer any post | 24%
16 textiles courses

No, we do not offer any post | 27%
16 courses

(n=214)

XV)

xvi)

Yes - Which course/s do you offer? (n=108)

A Level Art Textiles: 17 mentions

A Level Fashion and Textiles: 15 mentions

AQA Art and Design Textiles: 14 mentions

BTEC Level 3 Art and Design: 5 mentions

OCR Fashion and Textiles: 4 mentions

Edugas Art and Design Textiles: 5 mentions

Design and Technology: Fashion and Textiles: 3 mentions
AS Level Art Textiles: 2 mentions

A Level Product Design: Fashion/Textiles: 4 mentions
AQA Textiles Endorsement: 1 mention

No — Why do you not offer post-16 courses in textiles? (n=124)

Low uptake: Many schools cited low pupil interest or uptake as the primary reason for not
offering post-16 textile courses. Some mentioned that pupils typically move to local colleges
for such courses.

Pupil preferences: In some cases, pupils opt for other subjects such as fine art, international
baccalaureate, or academic subjects at A-level instead of textiles.

Staffing and resources: Schools highlighted staffing issues, lack of specialized teachers,
and limited physical space or facilities as barriers to offering post-16 textile courses.

School structure: Schools without a sixth form or post-16 provision naturally do not offer
post-16 textile courses. Some schools mentioned cuts in KS5 years or lack of support from
senior leadership as contributing factors.

New initiatives: Some schools are considering or planning to introduce post-16 textile
courses, while others have recently launched GCSE courses and are waiting for pupils to
progress to post-16 levels.

Cost considerations: Cost-cutting measures and concerns about financial viability were
mentioned as reasons for discontinuing or not offering post-16 textile courses.

Other priorities: Schools may prioritize broader curriculum offerings, and some mentioned
that textile courses were not deemed suitable or narrow for their pupil cohort.

Timetabling issues: Challenges with timetabling and course scheduling were mentioned,
indicating that schools need significant uptake to make offering post-16 textile courses viable.

Frequency of response:

Not enough pupil uptake or interest: 39 mentions

Lack of sixth form provision: 35 mentions

School stops at age 16: 8 mentions

School's perception of low demand or viability: 15 mentions

Lack of staffing or specialist teachers: 13 mentions

Timetabling constraints: 4 mentions

Financial constraints or cost-cutting measures: 3 mentions

Transition of pupils to local colleges for post-16 education: 2 mentions

© Textiles Skills Centre 2024 14



The future ...

xvii)  In the future, should textiles be removed from D&T at Key Stage 3?

Answer Percentage

Yes 23%

No 7%
(n=278)

Removed from D&T
xviii) Where should textiles education sit? Select the subjects that would form the
department or faculty. (Select 1 or more)

Area Percentage
Art 58.5%
PSHE 0%
Science 0%
Stand alone 72.3%
Partnered with D&T or Food 3%

(n=65)

Xix) Why remove textiles education in D&T at Key Stage 3? Reason for change? (n=62)

e Textiles curriculum not aligned with D&T: Teachers believe that the current D&T curriculum
is not relevant to textiles and doesn't provide adequate scope for creativity or practical skills
development in textiles. They argue that textiles should be treated as a standalone subject to
emphasise creativity, sustainability, and real-life skills.

¢ Lack of emphasis on textiles within D&T: Teachers feel that textiles get lost within the
broader D&T curriculum, which focuses more on manufacturing and technical aspects, rather
than creativity and design in textiles. They argue that textiles should be given more
prominence and focus within the curriculum.

o Preference for art-focused approach: Some teachers believe that textiles align more
closely with art courses or specialized schools of art rather than D&T. They argue that an art-
focused approach would better cater to pupils' interests and career aspirations in textiles.

e Outdated or irrelevant content in D&T: Teachers criticize the D&T curriculum for being
outdated and theory-heavy, with content that may not be relevant to modern textile industries.
They advocate for a more creative and industry-relevant approach to textiles education.

o Desire for more creative opportunities: Teachers advocate for the removal of textiles from
D&T to provide pupils with more creative opportunities and freedom in their textile projects.
They believe that an art-focused approach would better cater to pupils' creative aspirations.

o Differentiation from D&T: Teachers argue that textiles should be separated from D&T to
differentiate it as its own subject with a distinct focus on textiles skills and knowledge.

o Better alignment with Art: Some teachers believe that textiles align more closely with art
courses rather than D&T, as it allows for more creativity and artistic expression. They argue
that textiles should be rebranded and placed under the Art umbrella to attract modern-day
pupils.

e Focus on future-proofing and industry relevance: Teachers advocate for a curriculum that
focuses on the specifics of textiles, including fibres, fabrics, sourcing, and manufacturing
processes, to better prepare pupils for careers in the textile industry.

XX) Who would be the winners/losers of this change? (n=60)

Winners

e Pupils and teachers: Tailoring the course to industry and real-life skills could benefit both
pupils and educators.

e Creative pupils: More positive changes could be seen for creative pupils, while technical
pupils might lose out.

o Textile creatives of the future: Removing textiles from D&T could open up routes for those
interested in textiles and fashion.

o Pupils with an interest in textiles: Having a dedicated class could benefit pupils interested
in textiles, improving their skills and understanding.
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Art and Design departments: More take-up of art courses could be seen as a result of the
change.

Textiles departments: The opportunity to create courses with a blend of both art and design
elements could be advantageous.

Pupils and staff: They could benefit from additional curriculum time and employment
options, respectively.

Fashion and textiles: These industries could see positive outcomes if textiles is removed
from D&T.

D&T carousel: Other D&T subjects on a lesson rotation might lose out.

Workshop and compliant materials subjects: These subjects might have to cover the
same amount of material in less timetabled lessons.

Other D&T subjects: Subjects like engineering and product design within D&T might lose
focus.

Art departments: Some schools might cut costs in staff and resources, affecting art
departments.

Finance/budget: Schools might face financial implications due to the change.

Schools offering textiles: Some schools may decide not to offer textiles if it's not under D&T.
Understanding of textiles uniqueness and scope: There could be a lack of understanding
of the uniqueness and scope of textiles.

xXi) If removed from D&T, should the time allocated to ‘textiles’ in D&T be removed and
transferred else where?
Answer Percentage
Yes 67%
No 33%
(n=63)

xxii)  What would be the key subject content for textiles education if not in D&T? (n=62)

Design, making, and theory: Teachers emphasise the importance of incorporating design,
making, and theoretical aspects into the curriculum.

Art and Design Integration: There is a call for integrating art and design principles into the
textiles curriculum, focusing on surface design, weaving, pattern development, and art
textiles.

Sustainability: Sustainability emerges as a key theme, with a focus on sustainable practices
in textiles, including discussions on fast fashion, eco-friendly approaches to production, and
the environmental impact of textile choices.

Life Skills: Teachers stress the importance of teaching practical life skills such as sewing,
fabric repair, and understanding textile choices.

Creativity: The curriculum should encourage creativity, exploration of various textile
outcomes, and artistic expression through surface design, construction skills, and creative
processes.

Technical Skills: Alongside creativity, there is a need to teach technical skills such as fabric
manipulation, dyeing, printing, CAD, and construction techniques.

Interdisciplinary Approach: Teachers advocate for an interdisciplinary approach,
incorporating elements from art, design, technology, mathematics, and even history into the
textiles curriculum.

Industry Relevance: The curriculum should reflect current industry practices, technological
advancements, and career opportunities within the textiles sector.

Cultural and Historical Context: Understanding the historical development of textiles,
including its cultural significance and global trade history, is deemed important.

Focus on Fibres and Fabrics: Teachers stress the significance of understanding different
types of fibres, fabric properties, and production techniques.

Evaluation and Reflection: The curriculum should include opportunities for pupils to
evaluate their work, reflect on their design choices, and refine their skills.

© Textiles Skills Centre 2024 16



Ethical Considerations: Incorporating ethical considerations such as fair trade practices and
ethical sourcing of materials is highlighted as crucial.

Real-World Applications: Emphasis is placed on creating products with real-life applications,
preparing pupils for practical challenges they may encounter in the industry.

Combination of Technical and Artistic Elements: The curriculum should strike a balance
between technical proficiency and artistic expression, integrating elements from both aspects
effectively.

Pattern Cutting and Construction: Specific skills like pattern cutting and garment
construction should be included in the curriculum to provide comprehensive training.

Included in D&T
xxiii) What is your reason for keeping textiles in D&T? (n=232)

Design process: Textiles play a significant role in the design process, offering pupils the
opportunity to explore different materials and techniques. Understanding textiles is essential
for creating well-rounded designs that consider functionality, aesthetics, and user experience.
Heritage and industrial importance: Textiles have a rich historical significance, particularly
in the context of the industrial revolution. They represent a crucial aspect of the country's
manufacturing heritage, demonstrating the evolution of production methods and their impact
on society.

Equity in subject allocation: Giving textiles equal importance within the Design &
Technology curriculum ensures that pupils have access to a diverse range of material areas.
This fosters inclusivity and allows pupils to explore their interests and strengths within the field
of design and technology.

Skills and problem solving: Textiles education emphasizes problem-solving skills, as pupils
are tasked with designing and creating functional products. This hands-on approach to
learning encourages critical thinking, creativity, and innovation, essential skills for success in
various industries.

Life Skills and Careers: Learning textiles provides pupils with practical life skills, such as
sewing and garment construction, which can be valuable in both personal and professional
contexts. Additionally, textiles education opens doors to a wide range of career opportunities
in fields such as fashion design, interior design, and textile engineering.

Curriculum Structure: Textiles integration within the curriculum allows for cross-curricular
connections, particularly with subjects like sustainability, science, and mathematics. This
interdisciplinary approach enriches pupils' learning experiences and helps them understand
the broader implications of their design decisions.

Technical aspects: Textiles education encompasses technical knowledge, including
understanding fibres, fabrics, and construction methods. This perspective aligns well with
engineering principles, emphasizing precision, problem-solving, and attention to detail.
Industry relevance: The textiles industry is a significant global player, offering diverse career
pathways for skilled professionals. By exposing pupils to textiles education, schools prepare
them for future employment opportunities and contribute to the workforce development in this
sector.

Creative outlet: Textiles provide a creative outlet for pupils to express themselves through
design and making. This hands-on, artistic approach often resonates with pupils, sparking
their interest and passion for the subject.

Sustainability: Textiles education promotes an understanding of sustainability issues within
the industry, including resource management, waste reduction, and ethical production
practices. Educating pupils about these issues empowers them to make informed choices and
contribute to a more sustainable future.

Interdisciplinary approach: Textiles education integrates various disciplines, including
design, science, technology, and engineering. This interdisciplinary approach mirrors real-
world challenges and encourages pupils to think holistically about problem-solving and
innovation.

Lifelong Learning: Textiles education focuses on skill-building beyond the classroom,
equipping pupils with practical abilities they can apply throughout their lives. Whether it's
repairing clothing, designing sustainable products, or pursuing a career in the textiles industry,
the skills learned in textiles education have long-term value.
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xxiv) If in D&T, would you want any subject specific content for textiles education

added? (n=204)

Emphasis on creativity and design: Teachers emphasise the importance of creativity as a
valued skill, advocating for a curriculum that prioritizes divergent thinking opportunities linked
to real-life outcomes. They suggest focusing on general design skills with more freedom for
practical making, particularly in the areas of fashion design and construction.

Subject specific content: There's a call for more subject-specific exam content with
expanded emphasis on general design skills tailored specifically to textiles. This includes
more marks for making skills and a focus on textile-specific topics such as fabric technology,
construction, sustainability, and product applications.

Sustainability and ethical considerations: Teachers stress the importance of incorporating
sustainability and ethical considerations into the curriculum, including topics such as
sustainable textile practices, environmental impact, and ethical production methods within the
fashion industry.

Textile technology and innovation: There's a desire for the curriculum to cover textile
technology, including advancements in smart textiles, digital textile printing, and e-textiles.
Additionally, there's a focus on modern manufacturing methods and materials, as well as
innovative design techniques.

Career pathways and industry relevance: Teachers highlight the need for curriculum
content that prepares pupils for careers in the textiles industry, including exploration of
different career paths, understanding of industry practices, and practical knowledge related to
textile production, marketing, and entrepreneurship.

Technical skills and knowledge: There's a push for curriculum content that includes
technical skills and knowledge, such as understanding fibre and fabric properties, fabric
construction techniques, pattern cutting, and garment construction. This includes both
traditional and modern methods of textile production.

Separate GCSE: Some teachers advocate for a separate GCSE or qualification specifically
focused on textiles, similar to previous specifications, to provide a more specialized and in-
depth study of the subject.

Balance of theory and practical: Teachers emphasise the need for a balance between
theoretical knowledge and practical skills, with a focus on hands-on experimentation, creative
exploration, and problem-solving.

Fashion design and history: There's a desire to incorporate more content related to fashion
design, including pattern development, fashion history, and understanding of fashion
production methods. Additionally, teachers suggest exploring the cultural and historical
significance of textiles and fashion.

xxv)  Would any changes be needed to keep textiles in D&T? (n=160)

Separate specifications: Many teachers advocate for separate specifications for textiles,
especially at KS4, to allow for a more focused and relevant curriculum.

Curriculum changes: Teachers call for a revision of the GCSE D&T specifications to include
more textiles-specific content and exam questions. They recommend reducing the core
knowledge requirements and theory content, focusing more on practical skills and making the
exam more relevant to textiles.

Relevance and focus: Teachers emphasise the need for more relevance in exam papers,
with a focus on textiles design to engage pupils effectively. They suggest more creativity in
context titles for the Non-Exam Assessment (NEA) and more emphasis on the technical
aspects of textiles.

Specialization: Some suggest treating textiles as a separate subject, distinct from D&T, with
its own exam paper. Others propose integrating textiles more seamlessly within the D&T
curriculum but allowing pupils to specialize in specific material areas.

Resources and training: Teachers highlight the need for more funding, resources, and better
training for teachers, especially in specific textiles skills. They stress the importance of
teacher expertise and the involvement of textile specialists in curriculum development.
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¢ Pupil engagement: Teachers emphasise the importance of making the subject more
engaging for pupils, aligning it with modern trends like sustainable fashion, and emphasizing

its practical applications in real life.

e Reduction of core content: There's a consensus among teachers to reduce the emphasis
on non-textiles core content in the exam, focusing more on textiles-specific knowledge and

skills.
xxvi) Timetabling wise, how should textiles be taught for the majority of hours at Key
Stage 3?
How should textiles be taught? Percentage
Cross curriculum 2.2%
Drop down or activity days 0%
Timetabled lessons, weekly throughout | 38.5%
the year
Timetabled lessons, fortnightly 7.3%
throughout the year
Timetables lesson on a rotation for half | 17.1%
a year
Timetables lesson on a rotation for one | 30.2%
term per school year
Timetables lesson on a rotation for 3.3%

less than one term per school year

(n=275)

xxvii) What should be taught in future textiles education? What should be the emphasis

of different components?

Component Significant Moderate Some Low No

emphasis emphasis emphasis emphasis | emphasis
Textiles in life, e.g. uses 56% 30% 14% 0% 0%
Designing 63% 32% 5% 0% 0%
Fashion 40% 43% 16% 2% 0%
Fibres and fabrics 48% 35% 15% 2% 0%
Sewing skills 79% 16% 1% 0% 0%
Making and construction 7% 20% 3% 0% 0%
Sustainability 67% 26% 6% 1% 0%
Product devellopment, e.g. 49% 3506 13% 1% 0%
patterns, testing

(n=275)

xxviii) How many hours do you think you would need to deliver the curriculum effectively

at Key Stage 37

Number of hours needed at Key Stage 3

Current teaching
Average Median
Year 7 34.7 24
Year 8 36 24
Year 9 40.5 25
Key Stage 3 111.2 73
(n=263)
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Range of hours needed at Key Stage 3

Hours per | Year 7 Year 8 Year 9
year (n=257) (n=227) (n=251)
n % n % n %
0 3 11 2 0.7 0 0
1-10 35 131 |35 131 | 35 13.1

11-20 88 32.8 | 84 31.3 | 67 25.0
21-30 65 243 |71 26.5 |58 21.6
31-40 47 175 | 46 17.2 | 53 19.8
41-50 8 3.0 8 3.0 13 4.9
51-60 3 11 3 11 8 3.0
61-70 3 11 3 11 6 2.2
71-80 4 15 4 15 9 3.4
81-90 1 0.4 1 0.4 2 0.7

xxix) Overall, what should the content emphasis of future textiles education be? (n=232)

Design and make: There is a strong emphasis on fostering creativity and innovation in
design, encouraging divergent thinking skills, and moving away from traditional "total
knowledge and recall" assessments towards more open-ended, conceptually based projects.
Textiles in the real world: Teachers highlight the importance of teaching pupils about the
impact of the textiles industry on the environment, as well as their responsibility as
consumers. This includes understanding sustainability, ethical practices, and the
environmental footprint of textile production.

Technical skills and industry practices: There is a call for teaching practical skills relevant
to modern textiles industry practices, including understanding different materials, construction
techniques, and the differences between home sewing and mass production. Emphasis is
placed on incorporating technical uses for textiles beyond clothing and household products.
Sustainability: Many teachers stress the importance of integrating sustainability principles
throughout textiles education, including teaching about sustainable design practices,
materials, and production methods.

Careers: The curriculum should prepare pupils for careers in the creative industries, with a
focus on practical skills, knowledge of industry practices, and exposure to modern
technologies used in textile design and production.

Separate textiles education: Some suggest that textiles education should be a standalone
subject rather than being part of Design and Technology (D&T) GCSE, to allow for more
focused and in-depth learning tailored to textiles.

Creativity: There is a desire for more emphasis on creativity, experimentation, and personal
exploration within the subject, alongside technical skills development.

Textiles in daily life: Teachers believe that pupils should leave school with a strong
understanding of the role of textiles in everyday life, including knowledge about fabric
construction, garment production, and sustainable consumer practices.

Modern technologies: There is a call for incorporating modern technologies and tools, such
as CAD software and advanced machinery, into textiles education to keep pace with industry
advancements.

Problem-solving and critical thinking: Textiles education should focus on developing
problem-solving skills, critical thinking, and the ability to apply knowledge in real-world
scenarios.

xxx)  Would you want to continue to offer KS4 textiles (GCSE)?

Answer Percentage
Yes, continue 97%
No, stop 3%

(n=274)
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xxxi) Based on your views at KS3, which of the following GCSE options would you most

likely offer?
Subject Percentage
Art & Design 23%
D&T: Textiles 18%
New textiles specific course 55%
Other 1%
(n=268)

xxxii) Would any change be necessary? What would they be? (n=164)

General satisfaction with Art & Design: Many teachers express contentment with the
current Art & Design Textiles course, citing its flexibility and suitability for teaching various
aspects of textiles, such as art textiles, interiors, and fashion. They appreciate the freedom it
offers in teaching and assessment.

Recognition of textiles: Some teachers emphasise the need for greater recognition of
textiles as a separate subject within the curriculum, suggesting changes such as accrediting it
to Progress 8 and recognition in the EBacc.

Separation from Design and Technology: There is a desire among some teachers to
separate textiles from DT and have it as a standalone subject, arguing that this would allow
for a more focused and in-depth study of textiles.

Reduced Emphasis on Core D&T Knowledge: Many teachers advocate for a reduction in
the core content of DT courses, particularly aspects not directly related to textiles, to allow for
more time and emphasis on textiles-specific content.

More Emphasis on textiles: Teachers suggest a greater emphasis on textiles within GCSE
courses, with less focus on other DT specialisms like resistant materials. They also propose
changes to make the exam paper and coursework more textiles focused.

Incorporating modern skills and technologies: There's a call for updating the curriculum to
incorporate modern skills, technologies, and industry practices relevant to textiles, such as
sustainable design, fashion, and fabric engineering.

Increased creativity and problem-solving: Teachers highlight the importance of fostering
creativity, problem-solving, and innovation within the textiles curriculum, along with a greater
emphasis on practical skills development.

Progression: Some teachers suggest changes to the GCSE curriculum to better prepare
pupils for further study in textiles at A-level or in the industry, with a focus on fashion,
construction, and technical understanding.

Resources and Support: Teachers express a need for more resources, funding, and support
for textiles education, including training for teachers and access to updated equipment and
materials.

xxxiii) What would it take to realise the changes you’ve described? (n=212)

Changed specifications: Teachers expressed a need for improved GCSE specifications and
more support from exam boards, including fairer assessment by specialist teachers and
realistic expectations regarding pupil workload.

Teacher training and CPD: There is a demand for ongoing teacher training and upskilling,
particularly for those who are not specialist textiles teachers. This includes training on
industrial processes, new materials, and creative approaches.

Resources and funding: Adequate funding is required for resources such as equipment,
materials, and classroom space. There is also a need for funding to support curriculum
development, teacher CPD, and updating of schemes of work.

Curriculum changes: Teachers highlighted the necessity for curriculum updates, including
revising schemes of work to reflect current industry practices and technological
advancements. There is also a desire for a more focused and streamlined curriculum that
emphasizes textiles skills and knowledge.
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¢ Recognition and support: Teachers seek greater recognition and support for textiles
education from senior leadership teams within schools. This includes valuing textiles as a
standalone subject, providing adequate timetable allocation, and ensuring SLT understands
the importance of the subject.

e Government and policy: There is a call for government support and policy changes to
prioritize creative subjects like textiles within the curriculum. This includes lobbying for
increased funding, revising assessment structures, and promoting the importance of textiles
education in preparing pupils for future careers.

¢ Industry engagement: Teachers highlighted the importance of forging stronger links with the
textiles industry to ensure that curriculum content remains relevant and prepares pupils for
potential career pathways. This includes industry-sponsored training, guest lectures, and work
placements.

¢ Teacher collaboration: Encouraging collaboration among textiles teachers through
networking opportunities, sharing of resources, and best practices can help improve the
quality of textiles education across schools.

xxxiv) Any last words? (n=154)

o Reduce written exams: Teachers advocate against adding more written exams to future
courses, believing it to be counterproductive. They emphasise the importance of providing
pupils with the opportunity to be creative without the burden of complex content frameworks
and assessment objectives.

¢ Distinctive courses: Teachers highlight the popularity of GCSE and A-level Art Textiles
courses, which are often referred to as Fashion Textiles in their schools. They suggest that
this distinctive naming attracts pupils to their sixth form.

¢ Inclusion in EBACC: Teachers propose adding Design & Technology (D&T) into the English
Baccalaureate (EBACC) for a more rounded education, reinforcing the subject's importance
within the educational system.

e Focus on industry: There is a call for a clearer understanding of the purpose of teaching
textiles in schools, with emphasis on the need to inform pupils about job prospects in the
art/fashion/design industry. Teachers express concern about the lack of clarity regarding
career opportunities and suggest consulting university lecturers for a broader perspective.
Teachers stress the importance of aligning textiles education with industry needs and
promoting career opportunities in the field.

e Practical emphasis: Teachers emphasise the importance of keeping textiles education
practical, with a focus on construction techniques and real-world applications in fashion and
interior design.

o Stand-alone subject: Many teachers advocate for textiles to be treated as a standalone
subject within D&T (like food), rather than being integrated into Art. They argue that textiles
require specific knowledge and skills that are distinct from fine art.

e Curriculum change: Teachers express the need for curriculum modernization while ensuring
that it remains relatable and industry-focused for pupils. They highlight the importance of
keeping the subject available for all pupils amid narrowing curriculums.

e Training and development: There is a call for more investment in training and development
for textile specialists and teachers to ensure the subject's future viability.

o Advocacy and recognition: Teachers emphasise the need for advocacy to raise the profile
of textiles education and ensure its continued presence in schools. They highlight the role of
creativity and practical skills in the curriculum, advocating for a balance between theory and
hands-on learning.
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4.2.2 Secondary school pupils

i)

How old are you?

Age Percentage
11 18.1%
12 19.8%
13 22.6%
14 9.6%
15 20.3%
16 7.3%
17 1.7%
18 0.6%
(n=177)
ii) Are you studying textiles at school now, or have you during this year?
Answer Percentage
Yes 99%
No 1%
(n=177)
iii) Overall, rate your experience of textiles education at school.
Rating Percentage
1 - Poor 0.6%
2 1.7%
3 18.6%
4 39%
5 - Excellent 40.1%
(n=177)
iv) Why did you rate your answer to (iii) the way you did? (n=157)

Overall, the feedback from UK school pupils about their experiences of textiles education is positive,
highlighting aspects such as enjoyment, fun activities, learning new skills, and the practicality of the
subject. Common themes include:

o Enjoyment and fun: Many pupils express enjoyment and find textiles lessons to be fun and
engaging. They appreciate the variety of activities and projects they undertake.

e Learning and progress: Pupils feel they are making progress and learning new skills, such
as using sewing machines, different stitches, and fabric painting. They also appreciate the

hands-on approach to learning.

o Their teacher: Positive comments are made about teachers who are described as nice,
helpful, and knowledgeable. Pupils feel supported and safe in their learning environment.

o Integration of theory and practice: While practical activities are generally enjoyed, there are
mixed opinions about the relevance and interest level of the theoretical aspects, with some
feeling it focuses too much on product design rather than textiles.

¢ Confidence building: Many pupils feel more confident in using sewing machines and
experimenting with different techniques, which they perceive as useful skills for the future.

e Varied experiences: While some pupils express consistent enjoyment, others note

fluctuations in the quality of their experiences, particularly across different school years or due
to changes in teachers.

Some pupils find the lessons not challenging enough or believe there could be improvements in the

curriculum content, lesson structure, or number of lessons. They also desire more resources or
smaller class sizes.
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V) What have you learned in textiles?
Lots/significant | Some/moderate | A little/low None

Textiles in life 26% 48% 21% 5%
Designing 51% 39% 9% 1%
Clothing, e.g.
fashion, costumes 22% 39% 20% 19%
Fibres and fabric 36% 39% 20% 5%
Developing fabrics,
e.g. print, surface
decoration 41% 34% 18% 7%
Sewing skills 71% 21% 7% 2%
Using machines 67% 26% 6% 1%
Pattern making 43% 41% 12% 5%
Making and
construction 35% 44% 17% 1%
Sustainability 29% 35% 24% 12%

vi) Is there anything you would like to be taught? (n=127)

Making clothes: Many pupils expressed interest in learning how to make clothes, including
different styles, patterns, and garment construction techniques.

Practical skills: There is a desire for more instruction in sewing, both by hand and with
sewing machines, including repairing clothes and joining materials together. Some pupils are
interested in learning other crafting techniques such as knitting, crochet, embroidery, and
making plushies.

Fashion: Several pupils want to learn more about the fashion industry, including career
opportunities beyond fashion design, sustainable fashion practices, and fashion history.
There's a desire for learning about diversity and different styles in fashion, as well as
understanding the logistics of costume design for various contexts like stage performances.
Pattern making: Some pupils wish to learn how to create patterns for garments and design
sketches, moving beyond using pattern blocks.

Practical projects: Many pupils prefer practical projects over theory and want a wider range
of practical projects to work on, including making accessories, everyday clothing, and larger
garments like coats or dresses.

Textile history: Some pupils are interested in learning about the history of textiles, including
significant garments and their societal impacts.

Other suggestions include learning about fabric formation, experimenting with different techniques,
understanding sustainability in fashion, and exploring the logistics of costume design. Overall, pupils
express a desire for more hands-on learning opportunities, practical skills development, and insights
into the broader aspects of the textile and fashion industries.
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vii) Name 5 words that describe your textiles education experience. (n=159)
Pupil experience, based on the frequency of

descriptors and the recurring themes: . M
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o Useful: Pupils want to learn skills that they perceive as practical and applicable in real-life
situations.

¢ Relaxing/Calming: Some pupils find textiles to be a source of relaxation and stress relief,
indicating the importance of providing a supportive and calming learning environment.

¢ Exciting/Adventurous: Pupils appreciate experiences that are dynamic and offer
opportunities for exploration and novelty.

¢ Inclusive/Collaborative: Pupils value environments where they can work together with peers
and feel a sense of belonging.

viii) What have you done or made in textiles lessons? (n=167)

A summary of the main points from pupils about what they have made or learned in textiles:

e Projects: Pupils have engaged in various practical projects such as making tote bags,
corsets, skirts, shorts, jackets, and bucket hats. They have also created items like keyrings,
pouches, and cushions. Some projects have been theme-based, focusing on topics like
architecture, landscapes, celebrities, emotions, and sustainability.

o Artistic techniques: Many pupils have learned and applied various artistic techniques such
as appliqué, embroidery, mono printing, screen printing, Lino printing, and batik dyeing.

¢ Inspiration from artists: Pupils have studied the work of artists like Luke Dixon and Maurizio
Anzeri, incorporating their styles into their own textile artwork.

o Subject content: Alongside practical projects, pupils have learned about using sewing
machines, pattern making, fabric manipulation, and textile design. They have also engaged in
theoretical learning about textiles and design principles.

o Creativity: Pupils have been encouraged to explore their individual creativity, with projects
allowing for personal expression and experimentation with different materials and techniques.

e Sustainability: Some projects focused on environmental issues, such as designing tote bags
reflecting global problems and using recycled materials for hats.

o Exam preparation: Some pupils have mentioned projects related to their exams, including
GCSE and A-level coursework, where they've created garments or textile art pieces.
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ix)

Is there anything you would like to do or make in textiles lessons? (n=136)

Clothing design and construction: Many pupils express a keen interest in making clothes,
including tops, trousers, hoodies, T-shirts, dresses, and even outfits inspired by different
cultures or time periods. Some pupils specifically mention wanting to learn how to create full
outfits, not just individual garments.

Embroidery and decorative techniques: Several pupils are interested in learning
embroidery techniques, including motifs and decorative embroidery like those found on
blazers. Others express a desire to do more decorative embroidery or hand sewing.
Wearable and trendy pieces: Some pupils desire to create more wearable and trendy pieces
rather than solely focusing on projects that cannot be worn outside of school. They are
interested in making items that reflect current fashion trends and can be used in real life.
Accessories and soft toys: Pupils also express interest in making accessories like purses,
hats, scarfs, and bags. Additionally, some pupils are interested in making soft toys or teddy
bears as gifts for family members.

Theme-based projects: Many pupils express a desire for more themed projects, such as
creating landscape scenes using sewing machines or designing clothing based on specific
themes. They enjoy projects that allow for creativity and personal expression.
Experimentation and creativity: Some pupils express a desire for more creative and
experimental projects, including creating their own fabric with a print of their design or making
experimental garments.

Technical skills: Several pupils mention wanting to learn more advanced sewing techniques
and skills, such as creating structured outdoor coats, puffer jackets, or working with leather.
Textile art: A few pupils express an interest in textile art techniques like batik and creating
their own fabric through weaving or felting.

X) Have you used your textiles education/knowledge outside of school?
Answer Percentage
Yes 59.7%
No 40.3%

xi) How have you used your textiles education outside of school? (n=100)

Practical application: Many pupils have applied their textile skills to practical tasks such as
fixing or altering clothes, making garments for themselves and family members, or creating
items like bags and cushions. Some have used sewing machines at home for various
projects, from repairing torn clothes to crafting new pieces.

Gift making and personal projects: Some pupils have engaged in gift-making activities,
creating presents for friends and family members. Additionally, they've pursued personal
projects like making scrunchies, tote bags, and Christmas-themed items.

Sustainability consideration: Pupils have demonstrated an awareness of sustainability by
choosing environmentally friendly materials for their projects and considering manufacturing
processes when making purchasing decisions.

Creative exploration: Beyond practical applications, pupils have explored their creativity by
experimenting with different fabrics, techniques, and designs. They've also engaged in art-
related activities like drawing and embroidery, further enhancing their textile skills.

Family engagement: Some pupils have involved their family members in textile projects,
collaborating with parents or grandparents on sewing tasks. This not only fosters bonding but
also allows for skill-sharing and mutual interest exploration.

Professional development: A few older pupils have used their textile knowledge for work-
related purposes, such as selling clothes, participating in work experience, or incorporating
textile skills into college projects.

© Textiles Skills Centre 2024 26



xii) Why haven’t you used your textiles education outside of school? (n=66)

e Lack of opportunity or need: Many pupils mentioned that they haven't had the chance to
use their textile skills outside of school because they haven't encountered situations where it's
necessary or relevant to their daily lives. Some stated that they simply have not needed to
use it yet or haven't had any experience where it would be applicable.

o Limited resources: A significant number of pupils cited the lack of sewing equipment or
resources at home as a barrier to practicing their textile skills outside of school. Some
mentioned not having access to a sewing machine, which restricts their ability to sew or
practice what they've learned.

o Newness of skills: Several pupils noted that they have only recently learned textile skills or
have been exposed to them for a short period. As a result, they have not had enough time or
opportunity to apply these skills outside of the classroom.

o Lack of interest or time: A few pupils mentioned a lack of interest in textiles or a preference
for other activities. Additionally, some pupils cited a lack of time due to other commitments
such as homework or sports activities.

e Uncertainty or inexperience: Some pupils expressed uncertainty about how to use their
textile skills outside of school or stated that they haven't had enough experience to feel
confident in applying their learning independently.

xiii) What should be kept the same in textile lessons in the future? (n=151)

o The teacher: Pupils appreciate the role of the teacher and their teaching methods, including
clear explanations, one-on-one tutorials, and showing step-by-step instructions. They value
the support and guidance provided by teachers in understanding concepts and developing
skills.

e Practical lessons: There is a strong preference for maintaining practical activities and hands-
on learning experiences. Pupils enjoy the freedom to be creative, design their projects, and
work with various materials and techniques. They particularly enjoy using sewing machines
and engaging in practical projects, such as making garments and other textile products.

e Subject content: Pupils express satisfaction with the diverse curriculum, covering topics like
fabrics, sustainability, design, and techniques. They appreciate learning a range of skills,
including dyeing, sewing, designing, and presenting. There is also a desire to maintain the
balance between theory and practical lessons.

e Classroom and resources: Pupils value aspects of the classroom environment, interactive
lessons, and having access to sewing machines and other equipment. They enjoy the layout
of lessons, quick starts, and the split between coursework and exams.

e Creativity: Pupils appreciate the encouragement of creativity and the opportunity to express
their individual style in their textile projects. They value the freedom to choose designs and
explore their interests in textiles.

Xiv) What should change in textiles lessons in the future? (n=147)

¢ Increased challenge: Pupils want more challenging tasks and less reliance on teacher
explanations. They seek opportunities for independent work, more varied content, and a
departure from repetitive topics each term.

o Enhanced practical work: There is a consensus for more practical activities, including
increased use of sewing machines and more time dedicated to hands-on projects. Pupils
desire a greater focus on creating tangible items and less emphasis on theory, especially if it
feels irrelevant.

¢ Personalised learning: Pupils express a desire for personalized learning experiences,
including more individualized guidance during tutorials and opportunities to work at their own
pace. They want more freedom in choosing projects and materials, as well as flexibility in
deadlines to accommodate other commitments.

¢ Relevant and engaging theory: While some pupils advocate for less theory overall, others
emphasise the importance of ensuring that theoretical content is relevant and engaging,
particularly with regards to textiles and fashion. They suggest incorporating more topics
related to fashion, textiles, and practical skills like pattern drafting.
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Improved resources and facilities: Pupils highlight the need for better resources and
facilities, including additional sewing machines, more supplies, and smaller class sizes to
allow for more personalized attention.

Curriculum update: There are suggestions to refine the curriculum to focus more on textiles-
specific content and less on product design or unrelated subjects like woodwork and
metalwork. Pupils also express a desire for more diverse and creative projects that align with
their interests and career aspirations.

Teaching approach: Some pupils suggest changes to the teaching approach, such as more
engaging lessons, relevant research topics, and increased use of technology like CAD in
design work.

In relation to GCSE, pupil feedback included:

xv)

Relevance of theory: Some pupils express dissatisfaction with the theory taught in
preparation for GCSE exams, mentioning that it often focuses too much on product design
rather than textiles-specific content such as fashion and fabric properties.

More textiles focus: There's a common desire among pupils for a greater emphasis on
textiles-related content/topics in GCSE exams.

Practical skills assessment: Pupils highlight the importance of practical skills in textiles and
express a desire for these skills to be assessed more comprehensively in GCSE exams.
Progression: Some pupils suggest that GCSE textiles exams should better prepare them for
further study or careers in textiles by focusing on relevant skills and knowledge.

Overload: A few pupils mention feeling overwhelmed by the amount of theory content in
GCSE exams and express a desire for a more balanced approach that incorporates practical
skills assessment.

Name 5 words that describe textiles education in the future. (n=112)

Pupil feedback, based on the frequency of descriptors and recurring themes:

Interesting and exciting: Pupils commonly
express that their experience in textiles
lessons is interesting, enjoyable, fun,

exciting, and entertaining.
Creativity and innovation: There is a I I l e r@m"S I I I
strong emphasis on creativity,

Specialised

experimentation, and innovation in textiles harder e5|gn
lessons. :

Useful and practical: Many pupils find inchive s ;5*

textiles lessons to be useful, practical, and understandable e % p
beneficial. ! P o
Empowerment and skills: Pupils feel ) Al
empowered and enriched by their -

experiences in textiles lessons. inspiring

Diverse and inclusive: Textiles lessons 5 & e

are perceived as inclusive and diverse, :+ St

allowing pupils to explore various materials, = cool

techniques, and design concepts

xvi) Overall, how important is textiles education at school for you?

Rating Percentage

1 - Notimportant | 2.8%

2 11.9%

3 27.3%

4 30.7%

5 - Important 27.3%
(n=177)
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4.2.3 Primary school teachers

i) What is your school type?
School type Percentage
Academy 23.7%

City Technology College 0%
Faith school 13.2%
Free school 2.6%
Maintained 52.6%
Private (independent) 7.9%
Special 0%
State boarding school 0%

(n=38)

ii) What is your role in school?
Role in school Percentage
Senior Leader 2.6%
Curriculum lead/co-ordinator | 15.8%
Subject lead 55.3%
Classroom teacher 21.1%
Unqualified teacher 2.6%
Trainee teacher 2.6%

(n=38)
iiii) In your school, where is textiles taught in the curriculum? (Select 1 or more that
apply to you.)
Where is textiles taught? Percentage
D&T 94.7%
Art and Design 65.8%
Cross-curriculum 10.5%
Stand-alone subject 0%
Unsure 0%
Textiles is not taught 0%
(n=38)
iv) How many hours of textiles education do you children receive per year? (n=34)

Number of hours per Year group

Current teaching
Average Median
Year 1 4.3 5.5
Year 2 5.1 6
Year 3 5.6 6
Year 4 5.1 6
Year 5 5.1 6
Year 6 4.9 6
KS 1and?2 5 355

Range of hours per Year group (number of schools)

Hours per year | Year 1l | Year | Year 3 | Year4 | Year 5 | Year 6
2

0 9 7 5 7 6 7

4-7 6 6 5 5 5 3

8-11 13 13 19 16 20 21
12-15 4 6 4 4 4 3
16-19 0 0 1 1 0 0

20+ 0 0 0 0 0 0
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Range of hours per Year group (percentage of schools)
Hours per year | Year 1 | Year 2 | Year 3 | Year 4 | Year 5 | Year 6
0 24% 18% 13% 18% 16% 18%
0-7 16% 16% 13% 13% 13% 8%
8-11 34% 34% 50% 42% 53% 55%
12-15 11% 16% 11% 11% 11% 8%
16-19 0% 0% 3% 3% 0% 0%
20+ 0% 0% 0% 0% 0% 0%
V) Rate the following: “Based on the time allocation | have indicated, our current
textiles offer can be delivered effectively.”
Rating Percentage
Strongly agree 2.6%
Agree 44.7%
Neither 15.8%
Disagree 31.6%
Strongly disagree 5.3%
(n=8)
vi) What textiles is currently taught in your school? (n=36)
e Sewing: Children engage in sewing activities with specific purposes, such as creating
Christmas decorations, doll outfits, and functional items like pencil cases and bags.
e Sustainability: There's a focus on sustainability and recycling, with projects incorporating
recycled materials and promoting eco-friendly practices.
e Skills: Children learn various sewing techniques, including basic needle stitches, embroidery,
applique, and using sewing machines.
o Design: Projects involve design processes, including mood boards, fabric selection, and
evaluating design choices.
e Cross-curricular approaches: Textile projects often integrate with other subjects, such as
history (e.g., Great Fire of London tapestry) and art (e.g., weaving and printing).
e Challenges: Teachers face challenges in fully implementing intended outcomes, often due to
time constraints and competing priorities with other subjects.
Reported textiles outcomes:
e Christmas decorations (sewing) o Weaving projects
e Doll outfits e Collage projects with textiles
e Sock puppets o Easter decorations
e Beanbags o Book bag charms
e Bunting (themed) e Mixed media art projects
e Media cases e Fashion design projects
o Tapestries e Purposeful items (such as puppets,
e Pencil cases or purses containers, sunglasses/phone cases,
e  Soft toys and bags)
e Cushions (including decorated e Stockings with embellishments
pouches/panels) e Soft toy pillows
e Fabric prints on T-shirts and tote bags ¢ Felt alien characters.
o Embroidery projects (including
appliqué)
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vii)

Taught textiles in the last 2 years?

Answer Percentage
Yes 90%
No 10%
(n=38)
viii) What did you do? (n=34)

Sewing skills: Pupils engage in various sewing projects, including making finger puppets,
purses, slippers, bunting, Christmas decorations, and patchwork cards. They learn different
sewing techniques such as running stitch, embroidery, and attaching fastenings like buttons
and pockets.

Textile techniques: Pupils explore a variety of textile techniques, including felting, weaving,
peg looming, and fabric collage. They experiment with different materials and methods to
create unique textile artworks.

Historical and cultural themes: Historical and cultural themes are integrated into projects
such as the Bayeaux Tapestry sewing and collage, Tudor outfits, and beach hut designs.
These projects provide opportunities for learning about history and cultural traditions through
hands-on activities.

Collaborative and creative projects: Pupils collaborate on projects such as the Reception
"Helper" soft toys, where Year 6 pupils bring to life drawings made by Reception pupils.
Creative projects like puppet-making, summer bags, sock monsters, and Easter decorations
encourage imaginative expression.

Practical applications and sustainability awareness: Practical items such as tote bags,
phone cases, and stuffed toys are made by pupils, promoting functional skills alongside
creativity. There is a focus on sustainability through upcycled fabric projects and the use of
donated recycled materials.

Reported outcomes included:

o Finger puppets e Felt alien characters
e Purses e Phone cases
e Slippers o Stuffed toys
e Bayeux Tapestry sewing and collage e Fabric pouches/bags
e Roman bunting e Tudor outfits
e Christmas decorations (including tree e Sock monsters
ornaments and patchwork cards) o Easter decorations
o Soft toys e Book bag charms
o Tote bags e Fashion design projects (club activity)
e Sewing puppets e Cross-stitch embroidered cards
e Summer bags for sun cream e Fabric crayons joined with stitching
e Cushions o Weavings
e Pencil cases e Prints
e Felt purses/bags e Fabric felt crayons joined with stitching
e Fabric boxes e Repeating natural pattern prints
¢ Bed sheets transformed into togas e Tie-dyeing
o Batik resist fabric e Weaving cards
e Felt volcano collages e Sewing Christmas stockings
e Beach hut designs
ix) Rate the following sentence: “l feel that | have the know-how to teach textiles
effectively.”
Rating Percentage
Strongly agree 23.7%
Agree 52.6%
Neither 13.2%
Disagree 10.5%
Strongly disagree 23.7%
(n=38)
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x)

Comments in response to question (ix) (n=24)

Confidence through teaching experience: Those teachers with extensive teaching
experience, or subject specialization in textiles, feel confident in their ability to teach the
subject effectively. There is an acknowledgement that others in the school may not share the
same level of confidence.

Confidence through personal interest: Some teachers feel confident in teaching textiles
due to personal interest, hobbies, or existing skills, even without formal CPD.

Challenges: Several teachers cite challenges with time constraints and lack of support,
particularly when working with large groups of young children. Many teachers express
concerns about limited resources, space, and expertise in their schools, hindering their ability
to teach textiles effectively.

Desire for further development: Teachers express a desire for more CPD opportunities and
guidance to enhance their teaching skills in textiles, especially in areas where they feel less
confident.

Progression: While some teachers feel confident in teaching lower Key Stage 2 levels, they
express uncertainty about how to further develop skills for upper Key Stage 2 levels.
Primary school expectations: Teachers express frustration with the expectation to be
experts in all subjects, recognising the challenge of meeting these expectations.

xi) Rate to what ‘extent’ any of these might be a barrier to teaching textiles.

Potential barrier Very large | Large Neither Little Very little
Schemes of o o o o o
Work/Lesson ideas 11% 27% 24% 22% 16%
Textiles worksheets
etc
Texfule materials and 270 41% 14% 16% 3%
equipment
Money 43% 30% 19% 8% 0%
Time 61% 37% 3% 0% 0%
IexmeteaChmg 43% 30% 16% 8% 3%
now-how
(n=38)

8% 14% 39% 22% 17%

Future

xii) In terms of the National Curriculum (Key Stages 1 and 2), should textiles be
removed from D&T?
Answer Percentage
Yes 2.6%
No 94.7%
No opinion 2.6%
(n=38)

xiii) What is your reason for keeping textiles in D&T? (n=35)

Life skills: Teachers emphasise the importance of basic sewing as a valuable life skill that
needs to be preserved and taught in schools. Textiles are viewed as a hands-on practical
subject that fosters life skills, creativity, coordination, and problem-solving abilities.

Skill development and enjoyment: Textiles are seen as offering valuable skills for pupils,
promoting enjoyment, creativity, and understanding of textiles in the world.

Functional items: While textiles can be taught within Art and Design, D&T emphasises
practical applications in designing functional items.

Sustainability: Some teachers advocate for teaching about sustainable fabrics, recognizing
the environmental impact and encouraging sustainability in textile practices.

The world of work: Teaching textiles provides pupils with a wide range of opportunities for
future careers in design and creative industries.

Cross-curricular: Textiles are seen as linking to various subjects such as science, art, and
design, providing pupils with a holistic learning experience.
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Not taught at home: Teachers emphasise that textiles skills are not necessarily taught at
home anymore, underscoring the importance of covering them in school.

Specialist teaching: While recognizing the importance of teaching textiles, some suggest it
should be taught by specialists and given appropriate time and attention within the curriculum.

Xiv) Thinking about how much you teach textiles now, should this change in the future?
(n=38)
Answer Percentage
Give more time 55.3%
Keep the same 39.5%
Have less time 2.6%
Remove textiles from teaching 2.6%
(n=38)
XV) What should be taught in the future? (n=36)

Basic sewing skills: Teachers emphasise the importance of teaching basic sewing skills
through practical applications and making something.

Skills-based approach: A focus on teaching stitching, shaping, strengthening, and simple
skills like buttons and buttonholes, with an emphasis on sustainability and creating repeatable
or usable products.

Diverse techniques: Teachers advocate for teaching a variety of techniques including
weaving, felting, sewing, and printing, providing pupils with a diverse skill set.
Sustainability: There's a call for incorporating recycling and reusing materials into textile
projects, along with teaching skills like using a seam picker and selecting appropriate
materials.

Purpose: Teachers believe that pupils should learn sewing techniques with a clear purpose in
mind, such as creating fashion designs or making items for everyday use.

Building upon skills: There's a suggestion to structure the curriculum so that skills build
upon each other, with pupils making purposeful and useful items as they progress.
Integration: Textiles education should integrate with other subjects such as art and design,
teaching skills like printing and dyeing within a real-life context.

Balanced curriculum: Teachers aim for a balanced curriculum that acquires and
consolidates skills throughout pupils' educational journey, ensuring a progression from basic
stitching to more complex projects, e.g. from Key Stage 1 to 2.

Staff development: Teachers stress the importance of providing time and support for staff to
develop their own skills, recognizing that teaching textiles effectively requires more than one
adult in the room.
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4.3 Stakeholder reflections

In total, 14 engagements/interviews were undertaken with stakeholders from higher education,
academia, and industry. We were keen to explore their reflections on textile education current status,
barriers and opportunities, and the future of the subject.

Based on these engagements, the following themes emerged:

o A-level focus: Textiles at A-level is heavily product-focused, primarily geared towards
fashion. However, there's a noted undervaluation of the subject, with many pupils, including
those interested, not fully understanding the breadth and importance of textiles.

o Skills gap and digital competency: There's an observed decline in skill levels among pupils,
who often resort to learning basic skills like sewing and making through online platforms like
YouTube. Despite being avid consumers of digital content, many pupils lack IT skills or feel
uncomfortable with technology.

o Emphasis on sustainability and innovation: Interviewees stress the importance of
incorporating sustainability and exposure to new materials, especially from a scientific
perspective, into textiles education. Additionally, the ability to effectively communicate ideas is
deemed crucial.

o Skills and knowledge: While specific technical skills are valued, there's recognition that
future practitioners will come from diverse backgrounds. A passion for art and design,
curiosity about manufacturing processes, sustainability, and good hand skills are emphasized.
Foundation knowledge in CAD, written English, and design presentation skills are also sought
after.

e Curriculum and qualification challenges: While GCSE and A-level qualifications have the
potential to provide a foundation for desired skills and knowledge, interviewees note that the
current curriculum often fails to showcase the broad applications and significance of textiles
beyond fashion. There's a call for a redesign of the curriculum (Key stage 3) to broaden its
appeal and relevance, while being mindful of resources. There is still a big focus on pupils
being able to make something for themselves.

o Promotion of textiles as a career: To promote textiles as a viable career path, schools
should facilitate visits, talks, and hands-on experiences, while making connections to various
industries beyond traditional art and design fields. Highlighting diverse career paths and
breaking gender stereotypes is also essential.

o The Future: Interviewees express concerns about gender biases, limited exposure to diverse
cultures and design perspectives, and the need for more inclusive and flexible curriculum
models. They also highlight the importance of anti-racist and decolonial approaches,
addressing the skills gap among teachers, and supporting pupils from underrepresented
backgrounds. There's a call for a comprehensive view of textiles education that reflects its
evolving role in a changing world, particularly in addressing climate change and sustainability.
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The Textiles Skills Centre

The Textiles Skills Centre brings together industry and education experts to support, develop and
deliver resources, courses and events for textiles teachers, trainers, and the open community. The
organisation was founded in 2015 by Dawn Foxall and has grown as an organisation to promote the
value of textile skills in the community, through affordable access to training and events, supporting
mental health, enhancing creativity, and developing life skills. There is now a small team of associates
who provide high quality training, workshops, developing resources and mentorship, to support
textiles education throughout the teaching community and those who love textiles.

The aims of the Textiles Skills Centre are to:

e promote the value of textiles in the community.

e provide affordable access to textile skills training for all.

e develop and encourage relationships between industry and the community.

e support teachers and schools to develop and/or enhance textiles teaching, through training
and events.

e support the community through workshops and training to enhance creativity and therefore
developing life skills.

e provide and support curriculum development and promote innovation.

o support textile teachers (including pupil teachers) and technicians, through mentorship
opportunities and exchange best practice nationally and internationally.

e provide opportunities to encourage textile craft skills and activities, as a means to support
mental health.

For further information about the Textiles Skills Centre, go to: www.textilesskillscentre.com

info@textileskillscentre.com

https://www.facebook.com/groups/textileteacherscentre
https://www.facebook.com/TextilesSkillsCentre
https://twitter.com/textilesacademy
https://www.instagram.com/Textileskillscentre
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